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What is Foundations of Excellence ® and Why is NIU Participating?  

  

NIU is participating in Foundations of Excellence
®
 in the First College Year, a national program 

to help us develop the best possible first-year experience for our first-year students. This 

initiative is an outgrowth of the Presidentôs Strategic Plan and a collaborative venture between 

Academic Affairs, Student Affairs & Enrollment Management, and the Policy Center on the First 

College Year based in Brevard, NC. We are evaluating our own policies and practices using the 

Foundations of Excellence
®
 model, and based upon our findings, we will develop an action plan 

to improve the learning, success, and persistence of Northernôs first-year students. By special 

arrangement with the National Policy Center, NIUôs participation spans two years (2008-2010), 

paralleling the Baccalaureate Review process. 

 

The centerpiece of Foundations of Excellence
®
 is a model comprised of a set of principles that 

are termed Foundational Dimensions
®
. These Dimensions, developed by the Policy Center on the 

First Year of College and vetted by over 300 four- and two-year institutions, guide measurement 

of institutional efforts and provide an aspirational model for the entirety of the beginning college 

experience (initial contact with students through admissions, orientation, and all curricular and 

co-curricular experiences). The Dimensions also provide an intellectual foundation for the 

entirety of the undergraduate experience.  

 

The engine of the Foundations of Excellence
®
 process is a campus-based task forceða group 

with broad representation from across the university. The work of the task force began with a 

campus audit of the first year for new and transfer students (the Current Practices Inventory) and 

continues with a two-year process of evaluation, using the Foundational Dimensions and related 

performance indicators (P.I.s) and culminating in the development of a strategic action plan for 

campus improvement. Members of the NIU Steering Committee and Task Force are listed in 

Appendix A. 

 

 

What are the Results of the Student Surv ey the Faculty/Staff Survey , and 

the Benchmarking Study ? 

 

Student Survey Summary: 

The Foundations of Excellence
®
 Student Survey, administered by Educational Benchmarking, 

Inc. (EBI) on behalf of the National Policy Center, was launched on October 25, 2008, and 

closed on November 25, 2008. An excellent response rate of 40.1% was achieved (1,153 of 

2,873 students contacted). During survey administration, 21 names of respondents were drawn at 

random, with 20 first-year students receiving cash prizes of $50 each. The grand prize winner of 

$1,000 was Amanda Page, an English major from St. Charles, IL.  

 

Overall, first-year studentsô reviews of their first year were quite positive. In late fall, first-year 

students, as a group, rated NIU above the goal on the three ñhigh impact factorsò that predict the 
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overall evaluation of their first-year experience (see Appendix E). In these ñgreenò categories, 

Foundations of ExcellenceÈ recommends that the University ñmaintain or improve.ò On the 

variable of Transition Support (the first predictor at 28.4%), the factor performance was 3.61 (the 

standard for all variables is 3.50). On the second predictor, Campus Environment (which 

explains 16.7% of the impact on overall evaluation of the first year), Northern also scored at the 

ñgreenò level at with 3.86. In the third predictor, Academic Gains (which explains 12.2% of the 

total impact on the overall evaluation of the first year), NIU first-year students ranked well above 

the standard at 3.63. Overall results of the student survey are provided in Appendix E. 

 

Two variables (Diversity: Interaction, the fifth predictor, and Transitions: Making Connections, a 

non-predictor) were cited as below the goal and should be monitored. Diversity: Interaction is 

defined by EBI as the degree to which an institution provides its students, faculty/staff, and 

people outside the institution with opportunities for interaction with individuals from differing 

backgrounds and cultures. Transitions: Making Connections is defined by EBI as the degree to 

which an institution connects its first-year students with other new students; academic support 

outside the classroom (e.g., tutoring, advising); sophomores, juniors, and seniors; and faculty 

members outside of class and helps families feel a part of their first-year studentsô college 

experience. 

 

It must be remembered that students responded to the survey approximately three months into 

their freshman year, so the results represent their views after one-third of their first-year 

experience at Northern. Data from additional sources, including focus groups and mini-surveys 

conducted toward the end of the first year, are expected to be available in mid-summer. In 

addition, results of the Spring 2009 administration of the National Survey of Student 

Engagement (NSSE) will supplement the EBI data. 

 

Faculty/Staff Survey Summary : 

The Faculty/Staff Survey, administered by Educational Benchmarking, Inc. on behalf of the 

National Policy Center, opened on February 23, 2009, and closed on March 27, 2009. Invitations 

were sent through the campus e-mail system to all eligible faculty and staff (including graduate 

assistants and extra-help employees) with a link to the survey. EBI blocks faculty/staff who had 

been at the institution for less than a year from participating, although the Task Force solicited 

input from selected staff (including academic advisors and residence hall staff) who had high 

interaction with first-year students but who had not completed a full year at NIU. Some 

difficulties occurred because of the address from which the message originated; nonetheless, 

1,862 faculty and staff participated of 5,930 eligible, a respectable 31.4% response rate. As with 

the Student Survey, the names of 20 respondents were drawn by Harold Kafer at random; these 

persons received incentive prizes of $50, which was added to their paychecks after necessary 

paperwork was completed. The grand prize winner of $1,000 was Betty Corn, a mathematics 

instructor who teaches primarily first-year students, including CHANCE students. 

 

Faculty/staff membersô overall evaluation of the first-year experience at NIU was decidedly less 

positive than the overall student evaluation. EBI reported the following results in response to the 

question: ñWith which aspects of the experience are Northern Illinois University faculty/staff 

most and least satisfied?ò  
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On a 5.00 scale (5=more effective; 1=less effective) with 3.50 as the preferred standard, NIU 

faculty/staff rated the overall first-year student experience at 3.19 (in the ñneeds attentionò 

category). Ranked highest, at 4.28, was academic advising, followed by first-year instruction at 

4.19. Course goals (3.81), addressing unique needs (3.66), and institutional organization (3.58) 

were the only other items to be rated higher than the goal. In the ñmonitorò area were faculty 

involvement (3.35) and standards of behavior (3.34). In the ñalertò zone were all of the 

following: exposure to and interaction with diversity (3.23), organization of first-year structures 

(3.14), motivation and goals (3.08), common philosophy (2.91), educational environments 

(2.85), excellence in teaching (2.66), communicating the philosophy of the first year (2.61), 

professional development (as related to teaching/working with first-year students (2.19), use of 

assessment results (2.11), and hiring processes (as related to the needs of first-year students) 

(2.06). Clearly, from the perspectives of faculty and staff responding to the survey, NIU has a 

long way to go in articulating a coherent, well articulated philosophy, organizational structure, 

assessment plan, and supportive environment for the first-year experience. 

 

Overall results of the faculty/staff survey are provided at the end of this report. The content 

analysis of open-ended comments is currently being completed by Dr. Laura Johnson of the 

Department of Educational Technology and Assessment and is expected to be available in July. 

 

Benchmarking : 

As part of Northernôs FoE participation, NIUôs results were benchmarked against the student and 

faculty survey results of six other Foundations institutions. The ñselect sixò for NIU are West 

Virginia University, Southern Illinois University-Carbondale, Wichita State University, Ball 

State University, Central Michigan University, and University of Toledo. Benchmarking results 

are shown in Appendices G and H. 

 

 

What is the Current Practices I nventory?  

 

The Current Practices Inventory (CPI) is an inventory of current practices, including programs, 

policies, and data about students served.  

 

The CPI is divided into the following six parts: 

 Part A. Defining the CPI First-Year Student Cohort: The Steering Committee has 

identified first-year students meeting the criteria for inclusion in the CPI First-Year 

Cohort (FY Cohort).  

 Part B. Inventory of First -Year Programs/Interventions: The Co-Liaisons have 

inventoried first-year programs/interventions that shape the experiences of new students. 

The Steering Committee voted on the five most impactful programs Northern offers to 

first-year students. 

 Part C. Inventory of Committees and Councils: The Co-Liaisons have identified 

committees and councils that set policy, advise, and/or monitor aspects of the first year. 
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 Part D. Inventory of First -Year Policies: The Co-Liaisons have inventoried first-year 

policies that define the experiences of new students. 

 Part E. Inventory of Courses: The Steering Committee has identified the five courses 

that annually enroll the largest proportion of first-year students. Because these courses 

shape the curricular experience of a large proportion of new students, they are being 

given special attention during the self-study process. 

 Part F. Inventory of First -Year Demographic Information: The Steering Committee 

has collected information about enrollment patterns and institutional-specific methods of 

defining when a student is a ñfirst-yearò student. 

 Part G. Inventory of First -Year Data and Assessments: The Steering Committee has 

inventoried currently available assessment data on the first year of college and first-year 

students. 

 

The NIU CPI can be accessed by logging into the FoEtec system (Foundations of Excellence
®
 

technology platform). A copy of the CPI is provided in Appendix B of this report. 

 

 

What is  Contained in the Evidence Library?  

  

The Evidence Library is a feature of FoEtec that serves as a central location to archive sources of 

evidence used by the task force. These documents and links are used in evaluating institutional 

achievement of the nine Foundational Dimensions. NIUôs Evidence Library contains a variety of 

information used by the Steering Committee and the Dimension Committees, including Word 

documents, spreadsheets, presentations, and Web links uploaded and stored as part of the self-

study record. Examples of materials currently archived are committeesô meeting notes, the First-

Year Connections Annual Report, student evaluation summaries, and links to relevant NIU Web 

sites. Soon to be added are the results of a non-returning student survey and the National Survey 

of Student Engagement (NSSE), which were administered in Spring 2009. The Evidence Library 

can be accessed by logging into the FoEtec platform. 

 

 

The Work of the Nine Dimension Committees  

 

The nine Foundational Dimensions
®
 constitute a model that provides institutions with a means to 

evaluate and improve the first year of college. As an evaluation tool, the model enables 

institutions both to confirm their strengths and to recognize the need for improvement. As an 

aspirational model, the Dimensions provide general guidelines for an intentional design of the 

first year. These Dimensions rest on four assumptions: 

 

 The academic mission of an institution is preeminent; 

 The first college year is central to the achievement of an institutionôs mission and lays the 
foundation on which undergraduate education is built; 

 Systematic evidence provides validation of the Dimensions; 
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 Collectively, the Dimensions constitute an idea for improving not only the first college 

year, but also the entire undergraduate experience. 

 

Note: The following reports have been contributed by the committee co-chairs. Preliminary 

recommendations have not been vetted by the Steering Committee and at this time represent only 

discussion within each committee. They are not a consensus of all involved in the FoE initiative. 

 

PHILOSOPHY DIMENSION 

Foundations Institutions approach the first year in ways that are intentional and based on a 

philosophy/rationale of the first year that informs relevant institutional policies and practices. 

The philosophy/rationale is explicit, clear and easily understood, consistent with the institutional 

mission, widely disseminated, and, as appropriate, reflects a consensus of campus 

constituencies. The philosophy/rationale is also the basis for first-year organizational policies, 

practices, structures, leadership, department/unit philosophies, and resource allocation. 

 

Activities: The Philosophy Dimension has focused on collecting and reviewing documents that 

directly and indirectly reflect NIUôs philosophy of the first-year experience. Members have 

created a Web site with links to relevant materials. They have reviewed results from the student 

and faculty questionnaires on the FoEtec Web site. Members from their committee attended three 

focus groups with stakeholders from across the university. Since there were ample opportunities 

to join existing focus groups, they did not feel it necessary to hold their own focus groups or 

administer surveys. They have also spent time looking at Philosophy Dimension reports from 

other schools. 

 

The committee has identified several key concerns within the philosophy of the first-year 

experience: 

1. Engagement/Involvement: the need to be engaged and involved with the university 

community; 

2. Connection: the need to forge connections with faculty, peers, and other university 

community members early on and to maintain that connection throughout the NIU 

experience; 

3. Networking: the need for opportunities for network-building and forging connections; 

4. Collaboration: the need for students, faculty, administrators, and all NIU stakeholders to 

work together to build and maintain a stronger community; 

5. Active learning: the need for students to learn by doing and through experience, not just 

through reading and lectures; 

6. Diversity: the need for a philosophy of inclusion, reflecting the diverse nature of our NIU 

community; 

7. Consistency: the need for a unified philosophy of the first-year experience that is broadly 

disseminated and embraced by the campus community. 

 

Preliminary Recommendations: 

At this time, the committee recommends the following the steps to improve the philosophical 

climate of the first-year experience at NIU: 
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1. Address the aforementioned concerns with an integrated, comprehensive, year-long 

experience 

(a) Institute a longer pre-enrollment first-year orientation; 

(b) Require advising in the first year; 

(c) Require all first-year students to take UNIV 101; 

(d) Revise the UNIV 101 curriculum; 

(e) Require first-year students to engage and connect with the campus community 

through involvement in a student organization or community service project; 

(f) Develop more thoughtful programming to engage students throughout the first 

year. 

2. Revise the faculty/staff merit/reward system to recognize involvement in first-year 

student and community building activities. 

3. Require an orientation for all instructors of predominantly first-year classes. 

4. Revise new faculty/staff orientations to include attention to philosophy of the first year 

and community building. 

 

Next Steps: 

The committee is focusing its efforts on putting together the final Philosophy Dimension report 

by listing the main sources of evidence of an existing first-year philosophy at NIU, as well as 

listing the key results of the student and faculty that suggest attitudes about that philosophy. The 

committee will  submit a final report by mid-fall. 

 

ORGANIZATION DIMENSION 

Foundations Institutions create organizational structures and policies that provide a 

comprehensive, integrated, and coordinated approach to the first year. These structures and 

policies provide oversight and alignment of all first-year efforts. A coherent first-year experience 

is realized and maintained through effective partnerships among academic affairs, student 

affairs, and other administrative units and is enhanced by ongoing faculty and staff development 

activities and appropriate budgetary arrangements. 

 

The Organization Dimension committee organized a series of focus group discussions to 

augment data available through the student and faculty surveys conducted as part of the FoE 

process. These focus groups were coordinated with several of the other FoE dimension 

committees. The committee divided itself into two person teams for the focus group process and 

distributed notes from each group discussion to the entire committee via e-mail for review. 

 

The committee reviewed the collective results of the focus group discussions and developed a 

process for organizing those results into a report. The committee agreed to develop a list of 

identified challenges facing the first year experience based on the FoE performance indicators 

and then compared those challenges with the data from the student and faculty surveys in order 

to craft a report on the current state of the organization of the first-year experience at NIU, using 

the FoE performance indicators to organize that report.  

 

Below are the questions used for the focus group interviews: 
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1. What do you know about FYE? What is your philosophy of FYE? 

2. What do you know about the FYE at NIU? Are you involved with a FYE program in any 

way? 

3. Who is responsible for oversight of the FYE at NIU? Who should be responsible? 

4. What would you like to see changed/improved/added about or to the FYE at NIU? If 

there were no limits, what would you propose for a first year experience? 

5. If you are involved with FYE students, do you have access to or awareness of 

professional development opportunities focused on the needs of those students? 

6. How does NIU assess the effectiveness of FYE programs? 

7. How are FYE programs financed? (How should they be financed?) If you are involved 

with an FYE program, how is it financed? 

 

The Organization Dimension expects to have the final report available in the fall semester. 

 

LEARNING DIMENSION 

Foundations Institutions deliver intentional curricular and co-curricular learning experiences 

that engage students in order to develop knowledge, skills, attitudes, and behaviors consistent 

with the desired outcomes of higher education and the institutionôs philosophy and mission. 

Whether in or out of the classroom, learning also promotes increased competence in critical 

thinking, ethical development, and the lifelong pursuit of knowledge. 

 

The Learning Dimension Committee is struggling to find faculty memberships. Given the scope 

of this dimension, it is pivotal that there be a strong faculty presence. 

 

Below is a list of target dates for the committeeôs work: 

Month of June  Complete committee membership 

Week of July 6 First full committee meeting where a full introduction of FoE and the 

Learning Dimension will be given 

Month of July  Committee members familiarize themselves with the materials and FoEtec 

Late July Brainstorm areas and methods of research, create an action plan and 

timeline 

August ï October Action plan implementation/research  

November  Report writing begins 

December  Report completed 

 

 

FACULTY DIMENSION 

Foundations Institutions make the first college year a high priority for the faculty. These 

institutions are characterized by a culture of faculty responsibility for the first year that is 

realized through high-quality instruction in first-year classes and substantial interaction between 

faculty and first-year students both inside and outside the classroom. This culture of 

responsibility is nurtured by chief academic officers, deans, and department chairs and 

supported by the institutionsô reward systems. 
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The Faculty Dimension Committee has created subgroups for further research into specific areas, 

including 

1) Development of the questions we would like answered by the key faculty; 

2) Identification of key data to be used in discussions; 

3) Review of literature for documents in retention, pedagogy, and best practices 

research; 

4) Initial contacts with individuals for discussions and facilitators of discussions; 

5) Review of current rewards for NIU faculty teaching first-year students. 

 

 The subgroups were tasked with (1) reviewing resource information (i.e., creating a resource 

library) on first-year retention programs and the integration of faculty/staff in those activities; (2) 

obtaining information related to those NIU courses in which first-year students often do not 

succeed (i.e., developing an evidence library); (3) developing a questionnaire that would 

determine if and how faculty/instructors teaching typical first-year courses developed or used 

teaching/advising strategies specifically designed for first-year students; (4) determining whether 

existing teaching reward systems exist on campus place adequate emphasis on teaching first-year 

students. 

 

As of June 1, the subgroup reviewing resource information had begun developing a resource 

library. This resource (located on FoEtec) identified a number of best practices for those 

involved in teaching/working with first-year students and can be used to benchmark efforts at 

NIU. A number of campus officials were asked to attend the committee meetings and provide 

their insights into first-year students and their experiences including Tim Griffin (NIU 

Ombudsman), Denise Rode and Earl Seaver (FoE co-liaisons), and Jeff Reynolds (College of 

Liberal Arts and Sciences). As a follow up, Reynolds was asked to provide the committee with 

more information related to those courses that have high student D, F, or W grade issues. The 

committee developed an extensive questionnaire for those programs teaching large numbers of 

first-year students (e.g., Communications, English, Chemistry, Foreign Languages, Mathematics, 

and Psychology). This questionnaire was provided to the program coordinators in each of these 

departments. Responses to the questionnaire and the data provided by Reynolds were discussed 

at the June 2
nd

 committee meeting. An initial review of current campus-wide efforts at 

recognizing effective teaching practices (undergraduate and all levels) was completed. A review 

of current practices regarding teacher recognition/reward systems related to those involved with 

teaching first-year students on other campuses is currently underway.  

 

Data from the faculty/staff survey (i.e., Performance Indicators) were evaluated. Answers to the 

questions that addressed the four Faculty Dimension Performance Indicators generally indicated 

that faculty/staff (and those administrators or colleagues who oversee or work with them) did not 

place adequate importance on teaching first-year students. Furthermore, excellence in teaching 

first-year students was not acknowledged, recognized, or rewarded through the university system 

at an adequate level. Finally, faculty/staff indicated that during the hiring process little attention 

is placed on faculty roles and responsibilities regarding first-year students.  

 

This summer the committee will meet to discuss results related to subgroup activities. Based on 

information gathered, the co-chairs plan to develop a rough draft of our findings that we hope to 



9 

 

provide to the committee by late August. The Faculty Dimension Committee hopes to turn in the 

final report and recommendations by October 2009. 

 

TRANSITIONS DIMENSION  

Foundations Institutions facilitate appropriate student transitions through policies and practices 

that are intentional and aligned with institutional mission. Beginning with recruitment and 

admissions and continuing through the first year, institutions communicate clear curricular and 

co-curricular expectations and provide appropriate support for educational success. They are 

forthright about their responsibilities to students as well as students' responsibilities to 

themselves and the institution. They create and maintain curricular alignments with secondary 

schools and linkages with secondary school personnel, families, and other sources of support, as 

appropriate. 

 

The Transitions Dimension has held discussions on the student survey and focused on aspects of 

communication and programs/services for first-year students, beginning with pre-enrollment. 

Pre-enrollment messages/information from various departments (Admissions, Financial Aid, 

academic expectations, Housing & Dining, CHANCE, and Orientation & First-Year Experience) 

have been reviewed. In addition, the committee members have been ñsecret shoppersò on 

campus tours and open houses and will observe orientation programs this summer.  

 

In the next few months, the committee will analyze the messages sent to first-year students about 

academic behavior/expectations/support/planning and faculty involvement. They will also 

analyze the resources and opportunities provided to first-year students that focus on the messages 

stated above. They will look at how NIU encourages faculty to interact with first-year students 

outside the classroom. They will explore opportunities for first-year students to interact with 

upperclass students. Finally, they will conduct a review of services provided to parents of first-

year students. 

  

In addition to reviewing communication and information, the Transitions Dimension attended a 

focus group with the advising deans. The committee members questioned the advising messages 

given to first-year students and the advising relationships. The result of this focus group was 

mixed. Some of the advising deans had not previously heard of Foundations of Excellence
®
. 

After the purpose was explained, the advising deans had the following thoughts and 

recommendations: 

 

Á Mandatory advising is a great idea; more resources are needed; 

Á Lengthen Welcome Days; 

Á There is a lack of communication with parents; 

Á Require grades for first-year students to be communicated within the first three weeks of 

the semester; 

Á Provide opportunities for department meetings in the fall; 

Á Orientation leaders should maintain contact with first-year students throughout the fall ; 

Á Give placement tests before orientation; 

Á Conduct a two-day orientation; 

Á Find other ways of assigning advisors to first-year freshmen early; 
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Á Welcome Days receptions should be communicated better. 

 

The Transitions Dimension hopes to invite several first-year students to the committee to gain 

their input. The committee will submit a final report by late October. 

 

ALL STUDENTS DIMENSION 

Foundations Institutions serve all first-year students according to their varied needs. The 

process of anticipating, diagnosing, and addressing needs is ongoing and is subject to 

assessment and adjustment throughout the first year. Institutions provide services with respect 

for the studentsô abilities, backgrounds, interests, and experiences. Institutions also ensure a 

campus environment that is inclusive and safe for all students. 

 

Committee Activity: The All Students Dimension committee is assessing and identifying areas 

for improvement in the first-year experience, encompassing the degree to which students 

perceive a sense of belonging and safety. 

 

Identifying sub-population: As identified by FoE guidelines, the committee discussed the sub-

populations from which to gather more data: honors students, student athletes, students with 

academic deficiencies, students with learning disabilities, students with physical disabilities, and 

racial and ethnic minority students. Additionally, the committee discussed significant sub-

populations who were not given the opportunity to self-identify through the original FoE Survey 

distributed in Fall 2009, including LGBT students, students with any documented disability, 

international students, and students who have received mental health/counseling services. The 

All Students Dimensions committee concluded that it would be critical to obtain additional data 

from these sub-populations during the 2009 spring semester and prior to finals week as well. 

 

Survey development and distribution: After much discussion, the committee agreed to develop 

six surveys utilizing SurveyMonkey and distribute them among identified sub-populations. The 

surveys were designed to 1) allow for self-identification among LGBT students, students with a 

documented disability, student athletes, honors student, international students, CHANCE 

students, and Asian American students (whose survey response was the lowest among the ethnic 

populations) and 2) allow for students to indicate multiple identities. Due to the confidentiality 

for identifying students who may utilize mental health/counseling services, this identifier was 

offered as an optional secondary self-identifier, rather than as a primary identifier. The surveys 

addressed the following items reflected on the original FoE Survey: ñAt this institution, to what 

degree to you feel: Physically safe on campus? Respected by others? You can express your 

beliefs without concern about how others will react? Your academic needs are met? Your social 

needs are met?ò 

 

Compiling and analyzing survey results: The committee is in the process of compiling and 

analyzing survey results. Initial assessment has begun on the similarities and discrepancies 

between the parallel categories on the student and faculty/staff surveys. Analysis includes areas 

that both students and faculty/staff placed as yellow or red, as well as those in which the groups 

scored the category as green.  
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Challenges: All Students Dimension Committee encountered the following challenges that 

impacted the process for gathering more data through surveys: 

 

Inclusivity: The committee received feedback that while the effort to include perceptions from 

certain sub-populations after the initial FoE survey was distributed was appreciated, it also 

reinforced the sense of marginalization for not having been included in the original FoE survey 

distributed in Fall 2009. 

 

Timeline: The committee encountered a delay in distributing the surveys when a legitimate 

inquiry about receiving formal approval from IRB, prior to sending out the surveys, arose. The 

process of inquiry about IRB, while necessary, further impacted the original time frame that 

would allow the students ample opportunities to complete the survey prior to finals week of the 

spring semester. As result, the committee sent out all surveys within the last two to three weeks 

of the semester, which the committee concludes impacted student response across all the sub-

populations identified.  

 

ñSurvey fatigueò: The committee received feedback from various departments and students 

within sub-populations that, due to the numerous requests for surveys that were taking place on 

campus or had recently taken place, this cohort of students was experiencing a sense of being 

over-surveyed. This feedback may indicate that the low response rate is evidence of ñsurvey 

fatigue.ò 

 

Next Steps: Due to the overall low survey response rate, more evidence will be needed to 

determine All Student perceptions on belonging, connecting, and feeling safe on campus. The 

committee will consider obtaining additional evidence by 1) conducting document reviews and 

interviews with relevant support offices and 2) seeking data from NIUôs Institutional Research 

office on retention rate comparisons among sub-populations. The following outlines a proposed 

timeline for the committee: 

 

 June 15  Collect completed supplemental surveys 

 August 1  Evaluate all surveys results  

 August 15  Collect additional evidence 

 September 15  Draft elements of final report (survey results, data/evidence  

collected, analysis, initial recommendations) 

 September 15  Submit draft of Final Report  

 October 15-30  Submit Final Report  

 

The committee plans to examine student feedback for more evidence and will submit a final 

report in October. 

 

DIVERSITY DIMENSION 

Foundations Institutions ensure that all first-year students experience diverse ideas, worldviews, 

and cultures as a means of enhancing their learning and preparing them to become members of 

pluralistic communities. Whatever their demographic composition, institutions structure 

experiences in which students interact in an open and civil community with people from 
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backgrounds and cultures different from their own, reflect on ideas and values different from 

those they currently hold, and explore their own cultures and the cultures of others. 

 

The members of the committee decided on four focal areas relevant to first-year studentsô 

diversity experience at NIU: resource centers, UNIV 101, public events, and residence halls. In 

addition, the committee plans to gather information related to NIU's CHANCE program. Thus 

far, the four subcommittees have begun preliminary data collection, with progress as follows:  

1) The Resource Centers subcommittee is still gathering data from directors of the 

various campus centers. The focus thus far has been on programming and activities 

targeted toward first-year students, including marketing for such events.  

2) The UNIV 101 subcommittee has focused on the diversity segment that is required in 

the UNIV 101 course, a common one for many first-year students. This subcommittee 

is focused on the diversity-related resources and literature available to both students 

and instructors (in training). 

3) The Public Events subcommittee has sent e-mails to all academic departments 

requesting background information for all invited speakers during the 2008-2009 

academic year (gender identity, ethnicity/race, and any other diversity-related 

qualities that are available). Given the low response rate, the subcommittee is now 

calling each department directly for this information.  

4) The Residence Hall subcommittee concluded data collection on May 27. The 

subcommittee met with several Housing & Dining staff members to discuss the ways 

in which diversity has been promoted in the residence halls. This group also met with 

the Associate Director for Residential Communities, Ebony Johnson, so she could 

discuss the ways in which diversity is promoted throughout the residence halls. The 

subcommittee submitted a two-page report on May 27. 

 

Next steps for the committee: At this point, data collection has slowed considerably; however, 

the co-chairs have asked the subcommittees to finalize data collection by the end of June so 

analysis can begin. In addition, data collection related to the CHANCE program will be initiated. 

 

Estimated Time Line: 

 

 June, 2009   Data collection continues and is finalized 

     Analysis of survey data 

 July, 2009   Analysis of subcommittee data 

 August    Results circulated to committee members for verification 

September   Implications and recommendations  

October   Final report written and submitted 

 

ROLES AND PURPOSES DIMENSION  

Foundations Institutions promote student understanding of the various roles and purposes of 

higher education, both for the individual and society. These roles and purposes include 

knowledge acquisition for personal growth, learning to prepare for future employment, learning 

to become engaged citizens, and learning to serve the public good. Institutions encourage first-

year students to examine systematically their motivation and goals with regard to higher 
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education in general and to their own college/university. Students are exposed to the value of 

general education as well as to the value of more focused, in-depth study of a field or fields of 

knowledge (i.e., the major). 

 

The Roles and Purposes Dimension Committee has focused on reviewing the results of the 

student and faculty surveys, collecting and analyzing evidence related to their dimension, and 

completing their performance indicator ratings. They also sent representatives to the various 

focus groups and collected data from those experiences. 

 

 Preliminary findings/thoughts:   

Á Overall, the students rated their first year experience more highly than NIU faculty and 

staff, but much discussion has occurred concerning when the student survey was 

conductedðit really provided a measure of the first 9ï13 weeks, not a whole year. 

Á Roles and purposes are addressed in UNIV 101 and in advising sessions, but NIU 

students do not uniformly experience UNIV 101/advising because neither is mandatory 

for all first year students. Both should be. 

Á One of NIUôs best practices related to Roles and Purposes is Career Servicesô four-year, 

developmental approach to career planning. 

Á The Exploring Majors Fair is also a best practice, but it needs to be a coordinated event 

within the overall systemic first-year experience. 

Á Faculty members recognize that students enter NIU with various goals, motivations, and 

level of readiness for the college experience, but they do not necessarily see it as their 

responsibility to address these variations. 

Á A first-year experience oversight committee that includes Student Affairs & Enrollment 

Management, Academic Affairs, and faculty perspectives would be valuable. 

Á First-year student retention/success would be enhanced by mid-semester progress reports 

during the first semester. 

 

The dimension committeeôs writing team will finish a draft report this summer. The committee 

will then review and submit the final report in September. 

 

 

IMPROVEMENT DIMENSION 

Foundations Institutions conduct assessment and maintain associations with other institutions 

and relevant professional organizations in order to achieve ongoing first-year improvement. This 

assessment is specific to the first year as a unit of analysisða distinct time period and set of 

experiences, academic and otherwise, in the lives of students. It is also linked systemically to the 

institutionsô overall assessment. Assessment results are an integral part of institutional planning, 

resource allocation, decision-making, and ongoing improvement of programs and policies as 

they affect first-year students. As part of the enhancement process and as a way to achieve 

ongoing improvement, institutions are familiar with current practices at other institutions as well 

as with research and scholarship on the first college year. 

 

Because the student survey was conducted during the studentsô first semester, the Improvement 

Dimension committee believed that follow-up information at the end of the second semester 
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would provide additional insight into the first-year experience. Therefore, the committee hosted 

two focus groups with first year students (a total of six participants). The focus group sessions 

were facilitated by two of the undergraduate student committee members to create a more 

student-centered environment. The interviews were audio recorded and are being transcribed. 

Data should be available for review in mid-July. Supplementary field notes were taken by the 

two facilitators.  

 

Additionally, the co-chairs met with Dan House, Director of Institutional Research, to identify 

the types of, and uses for, data already collected by NIU. Discussion focused on whether the 

CIRP, currently given at Orientation, should be replaced by the Beginning College Student 

Survey of Engagement (BCSSE) which more closely parallels the NSSE already taken at the end 

of the freshman and senior years.  

 

The committee has also requested the goals, objectives, and benchmarks (as well as sample 

syllabi) for ENGL 102/103/104/105, MATH 110, PSYC 102, COMS 100, and LTRE 100/190 to 

determine if the first-year students are being provided the expectations and/or requirements for 

those courses. This discussion will also include placement into the targeted classes and success 

rates based on those placements. 

 

Assessment has begun on the similarities and discrepancies between the parallel categories on 

the student and faculty/staff surveys. Analysis includes areas that both students and faculty/staff 

placed as yellow or red as well as those in which the groups scored the category as green.  

 

Points to consider: 

 

1. At this point, it seems as if the CIRP survey asks for information that is not used by NIU. 

Although CIRP has a 98% return rate because it is taken as part of the orientation 

process, it might be more effective to substitute the BCSSE because it is taken online, it 

could potentially be worked into the orientation process in a shorter time period (10 

minutes versus 30 for CIRP), and the resulting data would more closely parallel the 

NSSE data. 

2. The goals and objectives should be clearly articulated to the students (probably as part of 

the syllabi in the core courses). 

3. More evaluation is needed on the comparisons of the survey data, especially in 

conjunction with the focus group results. 

4. What is the number of first-year students failing MATH 110 who were placed there 

through testing? 

5. Do ACT reading scores predict PSYC 102 success for freshman? 

 

Next Steps for the Committee: 

 

 Focus group transcriptions will be completed by July 15, and responses across will be 

grouped according to questions and put into the context of the initial survey results. 

 Draft of final report parts by August 15 

o Comparison of survey results 

o Data collected ï define all tests administered and what they assess 
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o Data from Greg Barker concerning predictor variables (above) 

o Recommendations 

 A final report draft will be completed by September 15. The final report will be submitted 

in October. 
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Appendix A  

Leadership of  the NIU Foundations of Excellence ® Ini tiative  

 

National Policy Center Staff 

John N. Gardner, Executive Director, Policy Center Advisor 

Betsy O. Barefoot, Co-Director and Senior Scholar, Policy Center Advisor 

Betsy Q. Griffin , Associate Director, Policy Center Advisor 

Julie S. Alexander, Assistant Director for Assessment Administration 

 

 

NIU Co-Liaisons 

Denise L. Rode, Director, Orientation & First-Year Experience (Student Affairs & Enrollment 

Management) 

Earl J. Seaver, Vice Provost (Academic Affairs) 

 

Members of the Steering Committee consist of the Co-Liaisons, the Dimension Committee Co-

Chairs, and the following campus constituents: 

Donna Askins, Research Associate, Vice Provostôs Office, and WESS Administrator 

Gregory Barker, Director, Testing Services 

Gail Jacky, Director, University Writing Center, SPSS Representative 

Andy Small, Laboratory Manager, Chemistry & Biochemistry, Operating Staff Representative 

 

 

PHILOSOPHY DIMENSION 

Co-Chairs: 

Carolyn Bershad, Associate Director, Counseling and Student Development (Student Affairs & 

Enrollment Management) 

Michael Day, Associate Professor, English (Academic Affairs) 

 

Diana Ejibe, Undergraduate Student, Recreational Services Staff 

Ellen Franklin, Assistant to Director, First Year Composition 

Jan Gerenstein, Associate Director, Residential Technology 

Tim Griffin, Ombudsman 

LaVerne Gyant, Director, Center for Black Studies 

Molly Holmes, Complex Coordinator, Housing & Dining 

Lisa King, Senior Counselor, CHANCE 

Carrington Peterson, Undergraduate Student 

Lynn Richards, Assistant Director, Student Legal Assistance 

 

 

ORGANIZATION DIMENSION 

Co-Chairs: 

John R. Jones, Associate Vice President, Division of Student Affairs & Enrollment Management 

Harold Kafer, Deputy Provost (Academic Affairs) 
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Evelyn Comber, Graduate Staff Assistant, Student Affairs & Enrollment Management 

Shevawn Eaton, Director, ACCESS 

Dana Gautcher, Scholarship Coordinator, Office of Scholarship Coordination/Services 

Joyce Keller, Associate Director, Career Services 

Scott Peska, Director, Office of Support & Advocacy 

Michael Stang, Executive Director, Housing & Dining 

 

 

LEARNING DIMENSION 

Co-Chairs: 

Kelly Wesener, Assistant Vice President for Student Services (Student Affairs & Enrollment 

Management) 

Paul Stoddard, Associate Professor, Geology & Environmental Geosciences (Academic Affairs) 

 

Debbie Gettemy, Complex Coordinator, Housing & Dining 

Dan House, Director, Institutional Research 

Kate Schaab, Assistant Director, Womenôs Resource Center 

Danielle Kuglin Seago, Assistant Director, Orientation & First-Year Experience 

Other members TBD 

 

 

FACULTY DIMENSION 

Co-Chairs: 

James Brunson, Assistant Vice President, Diversity & Equity (Student Affairs & Enrollment 

Management) 

David Changnon, Professor, Geography (Academic Affairs) 

Carolinda Douglass, Director, Assessment Services (Academic Affairs) 

  

Katharina Barbe, Assistant Chair, Foreign Languages 

Ferald Bryan, Associate Professor, Communications 

Erik Calmeyer, Undergraduate Student 

Murali Krishnamurthi, Director, Faculty Development 

Greg Long, Professor, Allied Health & Communicative Disorders, and Co-Chair, Baccalaureate 

Review Committee 

Chris McCord, Dean, College of Liberal Arts & Sciences 

Sheila Milan, Coordinator, Access-Ability Resources 

Mary Pritchard, Associate Dean, College of Health and Human Sciences 

Teri Schmidgall, Counselor, Career Services 

Jonathan Tharnstrom, Undergraduate Student 

 

 

TRANSITIONS DIMENSION  

Co-Chairs:  

Bob Burk, Director, Admissions (Academic Affairs through 6/30/09; Student Affairs & 

Enrollment Management after 7/1/09) 
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Abbey Wolfman, Associate Director, Orientation & First-Year Experience (Student Affairs & 

Enrollment Management) 

 

Elizabeth Boatner, Undergraduate Student 

Jonathon Ferguson, Advisor, Academic Advising Center 

Amy Haller, Assistant Director for Testing Administration, Testing Services 

Edward Heard, Counselor, Career Services 

Jane Jordan, Associate Director for Client Services, Student Financial Aid 

Jenifer Montag, Access-Ability Center Coordinator, Access-Ability Resources 

Rosalyn Pedraza, Counselor, CHANCE 

Michelle Pickett, Associate Director, Academic Advising Center 

 

 

ALL STUDENTS DIMENSION 

Co-Chairs: 

Michelle Bringas, Director, Asian American Resource Center (Student Affairs & Enrollment 

Management) 

Colette Maher, Advisor/Counselor, Academic Advising Center (Academic Affairs) 

 

Maria Benitez, Student-Athlete, Academic Support Services 

Kate Braser, Program Coordinator, University Honors 

Minu Farraj, Undergraduate Student 

Gregory Isaac, Assistant Director, Student-Athlete Academic Support Services  

Brian LaMere, Health Services 

Rick Long, Counseling Psychologist, Counseling and Student Development Center 

Blanche McHugh, Associate Director for Residential Admin., Housing & Dining 

Garth Rubin, Coordinator, Center for Access-Ability Resources 

 

 

DIVERSITY DIMENSION 

Co-Chairs: 

Emily Prieto, Director, Latino Resource Center (Student Affairs & Enrollment Management) 

Sonya L. Armstrong, Assistant Professor, Literacy Education (Academic Affairs) 

 

Felicia Bohanon, Director, Office of Pre-Collegiate Programs/Upward Bound 

Margie Cook, Director, LGBT Resource Center 

Jill Dunlap, Director, Women's Resource Center 

Ellen Franklin, Assistant to Freshman English Director, First-Year Composition 

Eric Hunting, Graduate Assistant, Health Enhancement 

Gina Jaquez, Undergraduate Student 

Mazen Nagi, Undergraduate Academic Advisor, Academic Advising Center 

Rita Reynolds, Graduate Assistant, College Learning Enhancement Program 

Federico Sciamerella, Assistant Professor, Mechanical Engineering 

Carnessca Tillman, Graduate Assistant, Commuter & Non-Traditional Services 

Nina Valencia, Undergraduate Student 
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ROLES AND PURPOSES DIMENSION  

Co-Chairs: 

Julie Schaid, Director, Academic Advising Center (Academic Affairs) 

Cindy Henderson, Executive Director, Career Services (Student Affairs & Enrollment 

Management) 

 

Maxine Bailey, Assistant Director, Housing & Dining 

Brandy Barry, Student and CHANCE Representative 

Justine Cramsey, Student Worker in Commuter & Non-Traditional Student Services 

Jessica Diedrich, Student and Exploring Majors House Leader 

Qingkai Kong, Professor, Mathematics 

Laura Kozor, Graduate Assistant, Orientation & First-Year Experience 

Bradley Peters, Freshman English Director, English 

Garth Rubin, Coordinator, Center for Access-Ability Resources 

Jill Zambito, Director, Commuter & Non-Traditional Student Services 

 

 

IMPROVEMENT DIMENSION 

Co-Chairs: 

Angela Branson, Director, Residential Life (Student Affairs & Enrollment Management) 

Sherrill Morris, Assistant Professor, Allied Health & Communicative Disorders (Academic 

Aff airs) 

 

Greg Barker, Director, Testing Services 

Erin Buckner, Undergraduate Student 

Maxim Bushmakin, IT Coordinator, Orientation & First-Year Experience 

Joyce Chaney, Assistant to the Vice President for Human Resources, Student Affairs & 

Enrollment Management 

Karen Frazer, Medical Records, Administrator, Health Services 

Gail Jacky, Director, University Writing Center 

Shane Schellpfeffer, Residence Hall Director, Housing & Dining 

Traci Underwood, Undergraduate Student 

Bill Urban, Undergraduate Stude
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Appendix  B 

Current Practices Inventory (CPI)  

 
Part A. Defining the CPI First -Year Student Cohort:    
  

The CPI will be based on data from first -year students one academic year prior to the self study. In Part A, the 
instit ution will establish the size of the CPI First -Year Student Cohort (FY Cohort). Using the CPI First -Year Student 
Cohort definition , the task force will establish the cohort size for two groups of first -year students:  

· First -Time First -Year Students (FTFY) . These students entered the institution for the first time during  the previous 
academic year and meet the CPI definition. They may be enrolled full - time or part - time.  

· Continuing First -Year Students (CFY). These students have not yet reached ñsophomoreò status, but enrolled for 
the first time at the institution prior  to the previous academic year. They may be enrolled full - time or part - time.  

The combination of First -Time First -Year and Continuing First -Year Students constitutes the entire First -Year 
Stude nt Cohort (FY Cohort) for an academic year. Unless noted otherwise, the FY Cohort count should be used in 
completing each of the CPI tables.  

FTFY + CFY = FY Cohort  

(Unduplicated Headcount)  

Table A1 First - Year Students by Term and Full - Time/Part -Time Stat us.  Enter the number of first - time and 
continuing students meeting the CPI First -Year Student Cohort (FY Cohort) definition in the prior academic year by 

term and full - time/part - time status. First - time refers to first time at your institution. Continuing r efers to enrolled 
students who are not first -time, but who have not yet achieved sophomore status. Use the institutionôs definition of 
full - /part - time status and census files for each term. There will be duplication of students across terms.  This chart 
sho ws the size of the FY Cohort in each term.  

Table A1 -  First - Year Students by Term and Full - Time/Part -Time Status  

First - Year Students  
Summer  

All Sessions  
Fall  

Winter  
(Qtr System Only)  

Spring  

First -Time Full -Time  
    

First -Time Part -Time  
    

Continuing Full -Time  
    

Continuing Part -Time  
    

Comments  
 

  
 

Table A2 First - Year Student Unduplicated Headcount.  Use data from Table A1 to create an unduplicated 

headcount  of first -year students served in any term of the previous academic year based on the CPI  FY Cohort 
definition. This table shows the number of first -year students served across an academic year.  

Table A2 -  First - Year Student Unduplicated Headcount  

 
Academic Year Total  

TOTAL First - Year Student Cohort (FY Cohort)  
 

Comments  
 

  
 

   

Part B. Inventory of First -Year Programs/Interventions:    
  

Campuses have a variety of programs/interventions (e.g., advising, learning communities, first -year seminars, 
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placement testing) that have a significant impact on  how first -year students experience higher education. The task 
force will identify the major programs/interventions that, by design or circumstance, have a unique impact on first -
years students.  
 
Note to Liaisons:  So that committees can complete certain pe rformance indicators, you will need to select 5 
initiatives that have the most significant impact on first -year students and enter them on the FoEtec Administration 
Page > FoEtec Setup.  

Table B ï Inventory of First - Year Programs/Interventions: For each pr ogram/intervention, identify the 
following:  

 Name:  Provide the campus -specific name for the program/intervention.  

 Description:  Provide a summary description.  

 % of FY Cohort:  Provide a ñbest estimateò of the percentage of students (Table A2, FY Cohort) that are 

served prior to attainment of sophomore status.  

 Administrative Home:  Name the unit that has responsibility for administering this program/intervention.  

 Summarize Goals: Summarize the program/interventionôs key explicit or implicit goals.  

 Comments:  Provide any comments that will be helpful to the task force members (e.g., new, to be 
phased out starting next year, under review).  

Table B ï Inventory of First - Year Programs/Interventions  

First - Year Composition Courses  

Description:  
% of 1st -Yr 
Students :  

Administrative Home:  

The First Year Composition Program at NIU prepares students for 
participation in the academic and professional discourses that they 
will encounter in their undergraduate studies.  

95%  Department of English  

Summarize Goals:  

First -Year Rhetoric and Composition courses help students write effectively in an academic setting. Students 
engage in talking, listening, and reading critically; interacting with the ideas and arguments of other writers; 
locating civic, public, and professional i nformation and discovering how to use it. Students in First -Year 
Composition also write regularly and frequently, in a variety of contexts and genres, with different voices and 
purposes; they write privately and publicly in notes, drafts, journals, reports , summaries, paraphrases, and 
published essays.  

Additional Comments:  

  

Living -Learning Communities  

Description:  
% of 1st -Yr 
Students:  

Administrative Home:  

Academic Residential Programs, including First -Year Residential 
Experience (FYRE).  

0%  
Housing and Dining, 
Academic Colleges and 
Departments  

Summarize Goals:  

Additional Comments:  

  

New Student Orientation  

Description:  
% of 1st -Yr 

Students:  
Administrative Home:  

One-day orientation program which includes academic advising, 
testing, registrat ion.  

99%  Orientation & FYE, CHANCE  

Summarize Goals:  

Aims to introduce students to the university and their academic college. Students learn about academic 
requirements, course selection, registration, student support services and programs, Northern's cou rse 
registration system. Students also take care of university business, including obtaining their NIU OneCard.  

Additional Comments:  

  

UNIV 101: The University Experience  

Description:  
% of 1st -Yr 
Students:  

Administrative Home:  
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Elective, 1 -credit -hou r, 12 -  to 16 -week course is designed to help 
new students adjust to NIU and develop the skills necessary to 
succeed in college.  

58%  Orientation & FYE  

Summarize Goals:  

First -Year Connections program helps new students make a successful transition to univ ersity life. Course content 
includes adjusting to college life and getting involved on campus, designing strategies for academic success, 
finding and using university resources, living in a diverse community, choosing a major and preparing for a 
career.  

Additional Comments:  

  

Welcome Days Activities  

Description:  
% of 1st -Yr 

Students:  
Administrative Home:  

A series of welcome events in residence halls and on campus, 
including move - in, Huskie Bash, Academic Convocation, Campus 
Organization Expo.  

0%  
Stud ent Involvement & 
Leadership Development  

Summarize Goals:  

Additional Comments:  

  
 

   

Part C. Retention Rates:    
  

Table C New Student Retention Rates.  In completing this table, use data from the cohort of first -year students 
entering IN THE  PREVIOUS FALL ONLY.   

Table C -  First - Year Student Retention Rates  

New Students  Fall - to -Spring Retention Rate (%)  Fall - to -Fall Retention Rate (%)  

First - time, Full - time students  
  

First - time, Part - time students  
  
  

 

   

Part D. Inventory of First - Ye ar Demographic Information:  
 

Because students enter college at various points in time and with differing academic backgrounds, it is not always 
easy to define the first -year student cohort for a particular academic year. The series of tables below will d evelop a 
composite demographic picture of first -year students and identify the various ways that first -year students can be 
grouped when studying and planning improvements to the first year.  

Table D1 -  FY Cohort Student Profile: Identify the approximate nu mber and percentage of FY Cohort students 
in each subpopulation listed below (see Table A2 for the FY Cohort total).  

   

 

 Table  D1  ï FY Cohort Studen t Profile  
 

  
Previous Academic Year  

Number  % of Total  

Placed into only one developmental course  
  

Placed into two or more developmental courses  
  

Played on an intercollegiate athletic team  
  

Lived on campus  
  

Received financial aid  
  

Enrolled wit h Advanced Placement Credits  
  

Entered as a first -generation college student  
  

Entered college at age 25 or older  
  

Entered as a veteran  
  

Entered while on active duty in the military  
  

Comments  
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Table D2  -  FY Cohort Gender Information: Identify  the approximate number and percentage of FY Cohort 
students by gender (see Table A2 for the FY Cohort total).  

   

 

 Table  D2  ï FY Cohort Gender Info rmation  
 

  
Previous Academic Year  

Number  % of Total  

Male  
  

Female  
  

Other  
  

Comments  
 

  
 

Table D3  -  FY Cohort Race/Ethnicity Information:  Identify the approximate number and percentage of FY 

Cohort students in each racial/ethnic category in the table below (see Table A2 for the FY Cohort total). NOTE: 
Race/Ethnicity categories are identical to IPEDS categories.  

   

 

 Table  D3  ï FY Cohort Rac e/Ethnicity Information  
 

  
Previous Academic Year  

Number  % of Total  

Nonresident alien  
  

Black, non -Hispanic  
  

American Indian/Alaska Native  
  

Asian  
  

Hispanic/Latino  
  

Native Hawaiian/Other Pacific Islander  
  

White, non -Hispanic  
  

Race/ethnicit y unknown  
  

Other  
  

Total  
 

100%  

Comments  
 

  
    

Part E. Inventory of Committees and Councils:    
  

Campuses have a variety of committees, councils and other governance structures that set policy, advise, and/ or 
monitor aspects of the first year (e.g., admissions committee, retention committee, first -year council, general 
education curriculum committee). The task force will identify the committees and councils that have responsibility 
for aspects of the first y ear and describe each.  

Table E ï Inventory of Committees and Councils: For each committee or council, please identify the following:  

 Name:  Provide the campus -specific name for the committee/council.  

 Responsibility: Describe the committee/councilôs realm of responsibility for the first year.  

 Who Appoints:  Name who appoints the committee/council.  

 Comments: Provide any comments about this committee/council that will be helpful to the task force 
members (e.g., new, to be phased out starting next year, under review).  

 

Table E ï Inventory of Committees and Councils  
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Name  Responsibility  Who Appoints  Comments  

Academic Policies and 
Academic Standards 
Committee  

Academic policies and 
regulations dealing with 
admission, retention, 
and academic standards  

Colleges  
 

Committee on the 
Improvement of 
Undergraduate 
Education  

Awards Excellence in 
Undergraduate Teaching 
and Instruction; Awards 
Undergraduate 
Improvement Grants  

Colleges  
 

Committee on the 
Undergraduate Academic 

Environment  

Promotes campus 
atmosphere co nducive to 

learning  

Colleges  
 

Committee on 
Undergraduate 
Curriculum  

Undergraduate 
curriculum approval  

Colleges  
 

General Education 
Committee  

Monitor, evaluate, and 
approve university 
general education 
program  

Colleges  
 

Honors Committee  
Oversight  of Honors 
Program  

Colleges  
 

Undergraduate 
Coordinating Council  

Esatablish and approve 
policies governing 
undergraduate education  

Colleges  
 

 

   

Part F. Inventory of First - Year Policies:  
 

The task force will inventory policies that are either s olely aimed at first -year students or that particularly shape 
the experience of first -year students. Please consider policies that impact either the curricular and institutionally 
sponsored, out -of -class experiences of students. Examples of first -year poli ces include parking/automobile 
restrictions for first -year students, required first -year courses, registration priority, and required orientation 
attendance.  

Table F ï Inventory of First - Year Policies: Indicate the following for each identified policy:  

 Nam e:  Name or identify each policy.  

 Description:  Provide a brief description of the policy.  

 Date:  Indicate the approximate date when the policy was first established or most recently modified.  

 % of FY Cohort:  Report or estimate the percentage of students ( Table A2, FY Cohort) who are directly 

affected by the policy.  

 Monitor/Enforcement: Describe how compliance is monitored and/or the policy is enforced.  

 Authority:  Identify who has authority to: 1) modify or revoke the policy and 2) enforce the policy.  

 Comments: Provide any comments about this policy that will be helpful to the task force members.  

Table  F ï Inventory of First - Year Policies  

Name  Description  Date  
% of 
FY 
Cohort  

Monitor/Enforcement    Authority  Comments  

Orientation  

One-day or 
overnight 
prog ram 
required before 
first -year 
student may 
register for 
classes.  

1974  99%  

A positive service 
indicator must show on a 
first -year student's 
account, and advising 
hold must be released 
before a new student can 
register for courses.  

Shared between 
Orienta tion & 
First -Year 
Experence and 
college advising 
offices/Academic 
Advising Center.  

This policy ensures 
that first -year 
students receive a 
comprehensive 
introduction to the 
academic programs, 
resources, academic 
advising systems, 
course registration 
system , and out -of -
class life at NIU.  

Residential 
Policy  

Freshmen 
required to live 

Unknown  94%  
 

Housing and 
Dining  

This policy ensures 
that first -year 
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in campus 
residence halls 
unless over the 
age of 21 or 
living with 
parent or 
guardian.  

students have a 
holistic university 
experience. This 
policy promotes 
student engagement 
in the university 
community.  

 

   

Part G. Inventory of Courses:    
  

There may be specific ñfirst-year courses,ò such as required courses for new students, or simply courses that, 
although open to any student, enroll a large number of first -year students. Because these ñhigh enrollmentò 
courses have a large impact on the first college year, they will be the focus of special attention during the self 
study.  

Table G1 -  Inventory of High Enrollment First - Year Courses: Identify at least five courses that enroll the 
largest number of students from the FY Cohort. Course enrollment should be based on the campus's census file for 
each term of the last a cademic year.  
 
Note to Liaisons:  If this table includes two similar courses, you may substitute another high -enrollment first -year 
course for consideration. So that committees can complete certain performance indicators, high enrollment courses 
must also b e identified on the FoEtec Administration Page > FoEtec Setup.  

 Course Name:  Provide the campus -specific course name.  

 Academic Terms:  Enter the total number of students from the FY Cohort enrolled for each course in each 

term.  

 Year Total:  Automatically c alculated FY Cohort total for all terms (duplicated headcount).  

 Comments:  Provide any comments that will be helpful to the task force members.  

   

 

 Table G1 -  Inventory of High Enrollment First - Year Courses  
 

  Academic Terms  

Course Name  
Summer  

All Sessions  
Fall  

Winter  
(Qtr System only)  

Spring  Year Total  

Ex: English 101  40  1000  60  900  2000  

Course 1:ENGL 103  
 

2182  
 

596  2778  

Course 2:COMS 100  12  1731  
 

1000  2743  

Course 3:PSYCH 102  
 

1428  
 

916  2344  

Course 4:MATH 110  6  742  
 

299  1047  

Course 5:PHIL 231  1  631  
 

323  955  

Comments  
 

  
 

Table G2 ï DFWI Percentage for High Enrollment Courses: For at least the first five courses identifie d in 
Table G1, enter the number of students from the FY Cohort who earned a very low grade (a grade of D or 
equivalent), failed the course (a grade of F or equivalent), received a grade indicating withdrawal, or received a 
grade of ñincompleteò in the course. The percent DFWI will be automatically calculated using this information. 
Additional courses may be listed in the comments section, if desired.  

 Course Name: Provide the campus -specific course name used in Table G1.  

 DFWI Grades (or equivalent) by Term : For each term, determine the total number of students from 

the FY Cohort with final grades of D, F, W, or I.  

 Total Enrollment: Provide the total number of students from the FY Cohort that received a final grade in 
each course listed.  

 Percent DFWI: Auto matically calculated percentage of FY Cohort students in high enrollment courses 

receiving DFWI grades.  

 Comments: Provide any comments that will be helpful to the task force members.  
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 Table G2 ï DFWI Percentage for High Enrollment Courses  
 

  DFWI Grades by Term  

Course Name  
Summer  

All Sessions  
Fall  

Winter  
(Qtr System only)  

Spring  Total Enrollment  Percent DFWI  

Ex: English 101  5 250  10  100  2000  18%  

Course 1:ENGL 103  
 

254  
 

87  2778  12%  

Course 2:COMS 100  3  330  
 

201  2743  19%  

Course 3:PSYCH 102  
 

545  
 

276  2344  35%  

Course 4:MATH 110  3  227  
 

108  1047  32%  

Course 5:PHIL 231  
 

176  
 

95  955  28%  

Comments  
  

  
 

Table G3 (optional) ï DFWI Percentage for Moderate and Low Enrollment Courses: DFWI percentages can 
be high in courses that do not enroll large numbers of first -year students.  Calculate the DFWI percentage for all 
courses enrolling any FY Cohort students. Report below the five courses with the largest DFWI percentage for FY 
Cohort students (do not repeat large enrollment courses from Table G2).  

 Course Name: Provide the campus -specific course name.  

 Annual FY Cohort Enrollment: Calculate the annual enrollment by summing the FY C ohort enrollment 

for each term of an academic year. This will result in a duplicated headcount (a student enrolled in the 
same course in the fall and the spring will receive two grades, and as such, should be counted twice in the 
annual FY Cohort enrollmen t.)  

 DFWI Grades for FY Cohort: Determine the annual count of DFWI grades for the FY Cohort for each 

course.  

 Percent DFWI: The percentage is calculated as a ratio of DFWI grades for FY Cohort students divided by 
annual enrollment of FY Cohort students in the course.  

 Comments: Provide any comments that will be helpful to the task force members.  

   

 

 Table G3 (optional) ï DFWI Percentage for Moderate and Low Enrollment Courses  
 

Course 
Name  

Annual FY Cohort 
Enrollment  

DFWI Grades for 
FY Cohort  

Percent DFWI by 
FY Cohort  

Comments  

Course 
1:MATH 210  

103  57  55%  
 

Course 
2:CHEM 110  

767  420  55%  
 

Course 
3:MATH 101  

379  195  51%  
 

Course 
4:FLCL 271  

36 2  155  43%  
 

Course 
5:MATH 155  

395  166  42%  
 

  
    

Part H: Inventory of First -Year Data and Assessments:  
 

The task force will inventory data sources and past assessment efforts that have been conducted over the past 
three years that are focused  on the first year of college. Please note that the task force may wish to use these data 
at some point, but for the purposes of the CPI, the task is simply to determine what sources of data exist and 
where they are located.  

Data should be entered into on e of the tables that follow according to when the assessment is conducted or data 
are recorded. Tables are provided for data collected at three points in time, 1) Pre - term, 2) First -year, and 3) 
Subsequent years. For each item entered, provide the followin g information:  
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 Name of Data/Assessment:  Provide a name of the data or assessment.  

 Description:  Provide a summary description of the type of data/assessment.  

 Location of Database:  Provide the location of the data (i.e., office, name of database and/or ser ver, 
etc.)  

 Comments: Provide any comments that would be helpful to the task force members.  

Table H1 -  Pre - Term:  Information is generally collected from a prospective studentôs first contact through initial 
matriculation to the campus. Example sources: adm issions office, departmental recruiting, SAT/ACT profile data, 
etc. Identify first -year assessments conducted prior to the first day of class.  

Table H1 ï Pre -Term  

Data/Assessment  Description  Location of Database  Comments  
 

Table H2 -  First Year:  During t he first year of college, data are regularly collected and added to student records 

automatically or are collected through surveys, focus groups, portfolios, and other data collection methods. 
Example sources: assessment office, registrarôs records, first-year seminars, academic departments, academic 
advising, student affairs, etc.  

Table H2 ï First Year  

Data/Assessment  Description  Location of Database  Comments  
 

Table H3 -  Subsequent Years:  Understanding what happened in the first year often requires data  collection at 

later points. For example, data on retention, ultimate choice of major, or various learning outcomes must be 
collected at points after the first year. Example sources: registrarôs records, enrollment management records, 
assessment office, et c. 

Table H3 ï Subsequent  Years  

Data/Assessment  Description  Location of Database  Comments  
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Appendix C 

Student Survey Content Analysis of Open -Ended Questions 

 

Procedure: Responses for Questions 1 and 2 were analyzed using NVivo data analysis software. 

The number of respondents for Question 1 was 940 and for Question 2 was 857. Responses were 

assigned thematic codes. Codes were then grouped to reduce number of codes and those that 

received the most responses were examined for overarching themes as well as specific 

recommendations. Below is a summary of the codes that had the highest percent of responses. 

Because respondents were not provided with identification codes, we were unable to analyze 

patterns across these two questions. 

 

 

Question 1: What did NIU do to help your transition to college? 

 

 Academic mentoring, advising, and tutoring 

 Access to social clubs and activities 

 Campus tours 

 Dorms/dorm life 

 Exposure to diversity 

 Friendly environment 

 Help with learning and classes 

 Help to become independent 

 Helpful CAs 

 Helpful faculty, staff, and students 

 Kickoff events 

 Provided opportunities to meet new people 

 Move-in day 

 Orientation 

 Provided information 

 UNIV101 

 

 

Question 2: What could NIU have done to improve your transition to college? 

 

Improve academic resources 

 Provide more tutoring (more tutors, longer hours at centers, more accessible) 

 Improve quality of tutoring 

 Provide workshops in reading/writing skills (help with reading a textbook, paper writing) 

 Study clubs/study sessions/homework help 

 

Improve access to clubs and organizations 

 Better advertisement and promotion 

 Provide list of clubs 
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 Club/organization fair 

 E-mail announcement 

 

Improve advising 

 More meetings with advisors (monthly mandatory) 

 Longer meetings with advisors 

 More helpful advisors 

 

Improve campus tours, maps, and signage 

 Provide tours of buildings (inside) 

 Offer tours to help people find classes 

 Provide better/clearer signage on buildings 

 Provide campus maps at orientation 

 Provide guides on first day of classes 

 

Improve or increase social activities and opportunities to meet people 

 Provide activities on dorms and floors 

 More freshman/first year focused events 

 Provide more activities the first week 

 Provide wider variety of activities 

 Offer alcohol-free social gatherings 

 

Improve financial aid/awareness of financial aid 

 More helpful/attentive financial aid staff 

 Clarify payment due dates 

 Provide more information about scholarships 

 Provide more aid 

 Offer money management workshops 

 

Improve food and meal plan quality and options 

 Provide more hours on weekends 

 Provide healthier options 

 Lower food prices 

 Allow roll -over of dining funds 

 Provide more information about food options available (where vegetarian food is 

available) 

 

Improve orientation 

 Lengthen orientation time/move-in before classes start 

 Better orientation activities 

 More extensive information 

 Provide mid-summer weekend orientation  

 

Improve quality and cleanliness of housing and dorm life 
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 Provide a better roommate selection process (include an interest survey or online 

personality survey, do not pair freshman with upperclassmen as roommates) 

 Bigger rooms 

 Renovate/repair rooms 

 

Jobs/information about jobs 

 Make more jobs available 

 Provide information about jobs 

 More job fairs 

 

Lower costs 

 Lower tuition 

 Reduce late fees 

 Lower fees for student organizations 

 

Make academic and grade expectations clearer 

 Provide expectations of college level work 

 More access to syllabi/faculty before classes begin 

 

More interaction with/help from faculty  

 Offer faculty open houses at orientation 

 Provide teachers for group study sessions 

 

Provide more information 

 Send e-mails about what to bring before arriving 

 Provide more information about classes, majors, and departments 

 Provide more information about Huskie bus  

 

Provide student-student mentoring 

 Provide opportunities to meet upperclassmen 

 Assign upperclassmen to give tours and answer questions 

 Involve upperclassmen in orientation  

 

 

Question 3: what three major obstacles did you encounter at NIU that you did not expect? 

(N=897) 

 

Academic issues 

Adapting to college-level work (167) 

Large amounts of homework (120) 

Dealing with different teaching styles and teachers (57) 

 

Daily life issues 

Expensive and unhealthy food options (71) 

Walking long distances between buildings (68) 
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Getting enough sleep (40) 

Inclement and cold weather (30) 

Finding classes and locating buildings (25) 

Health issues (getting sick, gaining weight) (22) 

 

Adjusting to college life 

Time management issues (123) 

Homesickness (51) 

Learning to be independent and responsible (46) 

Maintaining balance between academic and social life (34) 

 

Transportation (60) 

Learning the bus system 

Getting home on weekends 

Dealing with crowded buses 

 

Social issues 

Adjusting to roommates (135) 

Difficulty meeting new people and making friends (52) 

 

Financial issues 

Lack of money, too many expenses (134) 

Finding a job (44) 

 

No challenges (62) 

 

 

Question 4: What one thing could NIU have done to improve your first few months? 

(N=859) 

 

Nothing/no improvements needed (174) 

ñEverything has been outstanding. Way above expectationsò 

ñYouôre doing a good jobò 

ñAll the resources were here. I just didnôt take advantage of them at firstò 

ñIn all honesty, they did more than I expected.ò 

 

Provide more information (64) 

About bus services 

About events  

About classes and scheduling 

About majors and departments 

 

Make it easier to meet people (56) 

Provide meet and greet activities 

Host small ñget to know youò events 

Offer more activities in dorms and on floors 
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Improve social functions and events (43) 

Offer wider variety of activities 

Offer more activities beyond first week 

 

Improve advising (42) 

Set up mandatory meetings with advisor 

Make the advisor more available 

More interaction and communication with advisor 

 

Improve housing (33) 

Improve quality and cleanliness of housing 

Easier and better roommate selection process 

 

Improve food and meal plan options (33) 

Offer healthier food 

Keep dining halls open later 

 

Improve academic resources (25) 

Provide more tutors 

Address study skills 

Add study groups 

 

Improve access to clubs and organizations (20) 

Have a club fair 

Post/publicize information about clubs 

Include information about clubs on Web site 

 

 

Question 5: In your opinion, what does it mean to be a part of the NIU Huskie community? 

(n=862) 

 

Basic Definition 

To be a student, faculty member, or alumnus of NIU (70) 

 

Values 

Pride (151 references) 

Respect (67) 

 For others 

 For yourself 

 For the institution 

Help and care about others (61) 

 

ñI am proud to be a member of NIU. I am proud to tell people what University I attend am proud 

to wear the letters NIU on a shirt.ò 
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ñI love being a part of the Huskie community. Coming to NIU was the best decision. Being a 

part of this community to me means being prideful. ñ 

 

ñIt makes me proud to be part of such a strong community that has overcome a lotò 

 

ñPeople really do care and we are all here for each other. WE are proud to be Huskies and will 

always be Huskies.ò 

 

ñEveryone gets along and helps each other out and I havenôt seen this kind of friendship and 

willingness to help out a complete stranger ever beforeò 

 

ñThe Huskie community is one of the closest communities I have ever seen and I enjoy the fact 

that everyone is willing to help another person out.ò 

 

ñTo treat everyone with the respect they deserve.ò 

 

Social and Extracurricular I nvolvement 

Be involved (154) 

 in campus life 

 in activities and events 

 in clubs 

Have fun (35) 

Support and attend sports events (31) 

Having school spirit (23) 

 

ñBe involved in a lot of things on and off campus.ò 

  

ñHave fun while getting an education.ò 

 

ñThe community cares not only about helping people, but supporting school spirit, education, 

and having fun.ò 

 

ñHaving school spirit in the sense of supporting sports teams and taking advantage of all the 

activities and resources NIU has to offer.ò 

 

Academics and Professional Goals 

Be a good student (59) 

Work hard (33) 

Be successful (27) 

Get a good education (26) 

 

ñIt means that you are an educated individual who wants to become a successful person in the 

future.ò 

 

ñI am proud to say I go to NIU because it is a respectable university with high expectations of its 

students.ò 
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ñIt means that youôre a person that will strive to be the best at whatever you do.ò 

 

Identity  

Be part of a family (55) 

Embrace diversity and be open-minded: ñUnity in diversityò (43) 

Be unified and come together (39) 

Feel like you belong (20) 

 

ñThe NIU Huskie community is my family now and we as students stand together.ò 

 

ñI like to think of it as a home away from home and a family away from family.ò 

 

ñTo be a member of the Huskie community is to have a strong sense of togetherness . . . among 

all students regardless of who they are.ò 

 

ñTo be a member of this community means to me the opportunity to embrace the diversity and 

culture this school embodies.ò 

 

ñWe learn how to live in diverse communities and learn to work together in all our problemsò 

 

ñTo be a member of the NIU Huskie community means to be a part of a group that, no matter 

how diverse, nobody should ever feel like they donôt belong.ò 

 

ñIt means that I am a part of something great and it gives me a sense of belonging.ò 

 

Support for the Institution 

Support school and students (45) 

Be a good representative of NIU (22) 

Make the school a better place (20) 

 

ñI think it means you stand by your school . . . Embrace it and love everything about it.ò 

 

ñIt means a lot to be part of the Huskie community. I feel obligated to represent my university in 

the best possible way, both inside and outside of class.ò 

 

ñGiving back to the community to create a stronger campus.ò
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Appendix D 

Professional Development  Associated wiÔÈ .)5ȭÓ &ÏÕÎÄÁÔÉÏÎÓ ÏÆ 

Excellence® Participation  

 

 Foundations of Excellence
®
 Launch Meeting in Asheville, NC, July 31-August 1, 2008. 

Attended by David Changnon (Professor, Geography), Carolinda Douglass (Assessment 

Coordinator), John Jones (Associate Vice President for Student Affairs & Enrollment 

Management), Denise Rode (Director, Orientation & First-Year Experience), and Earl 

(Gip) Seaver, Vice Provost. 

 

 Campus Launch Meeting at Northern Illinois University, October 24, 2008, in 

conjunction with the inaugural Midwest Regional Conference on the First College Year. 

Dr. Charles C. Schroeder, Noel-Levitz Consultant, met with the Steering Committee to 

present the charge. 

 

 Steering Committee Meetings were held on the following dates: 

 

October 24, 2008 

December 12, 2008 

January 7, 2009 

February 25, 2009 

April 2, 2009 

May 12, 2009 

 

 Foundations of Excellence
®
 Winter Meeting in Orlando, FL, February 6, 2009, held in 

conjunction with the Annual Conference on the First-Year Experience and Students in 

Transition. Denise Rode and Gip Seaver attended. Rode gave luncheon address on 

collaborating with regional partners to host a one-day, drive-in conference on the first 

year of college. 

 

 Customized Webinar for NIU Dimension Committee Co-Chairs hosted by National 

Policy Center staff (Gardner, Griffin, Alexander) on February 3. 

 

 Second annual Midwest Regional Drive-In Conference on the First Year of College 

planned for September 25, 2009, with John N. Gardner as keynote speaker and Betsy O. 

Barefoot as plenary speaker. 
 



1 

 

Appendix E1 ɀ Student Survey: Recommendations for Improvement  
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Appendix E2 ɀ Student Survey Overview  
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